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Introduction 

At Belmont Primary school the Letters and Sounds: Principles and Practice of High Quality Phonics (DCSF, 2007), 

the 2017 updated EYFS Framework are used to plan and deliver the required pace and progression for phonics 

teaching in the Early Years Foundation Stage and Key Stage 1. 

It is expected that all teachers in EYFS and KS1 use this programme, have the subject skills and knowledge to 

teach phonics and be fully familiar with the document including the Notes of Guidance booklet. A Glossary is 

available in Appendix 1. 

 

Letters and Sounds is a synthetic phonics programme and is taught as the first (and fastest) step to decoding and encoding 

for most children. Synthetic phonics is as the term suggests mainly about learning to synthesise (blend) the graphemes 

(letter or letters) in the order in which they occur to pronounce a word; segment speech sounds (phonemes) in order in a 

word and select graphemes to represent them to spell the word.  

 

Phonics teaching at Belmont: 

 is time limited aiming to secure fluent word recognition skills for reading and increasingly phonemically more 

plausible spellings for writing 

 is taught explicitly through daily phonics sessions 

 has high expectations for all children’s attainment 

 teach letters and sounds using RML resources. 

 

It is fully recognised that children need a full repertoire of literacy and literary experiences including the development of 

speaking and listening skills to become:  

• fluent readers who read for information and pleasure  

• confident writers who write appropriate to audience and purpose 

 

In Reception the programme uses 30 minute daily discrete phonics teaching sessions as a key vehicle to teach skills and 

knowledge. Guided and independent reading and writing must be in place in class, allowing opportunities for children to 

consolidate and apply learning from the discrete session.  

 

Pupils in KS1 are set according to the phase they are working within.  These groups are assessed regularly and pupils are 

progressed with an aim of meeting age-related expectations by the end of the year. 

 

In Year Two, where the majority of pupils should be working at Phase 6, daily phonics sessions should be planned and 

taught in differentiated groups as necessary. Guided and independent reading & writing will also be in place to support 

application of learning.  Teachers should move away from sound buttons and blending to syllabic words. 

 

 

 

 

 

Children’s Quality First Teaching Entitlement 



 

 

Children will be taught:  

 

 the alphabetic code and the skills with which to apply it in reading and writing in a systematic, pacey and 

incremental process (based on the Letters and Sounds programme); see Appendix 2 Pace and Progression 

overview 

 to use phonics as their first strategy for decoding and encoding unfamiliar words developing automaticity for 

words they do know 

 that blending and segmenting are reversible processes 

 to write the sound as soon as they can say it using the RML code for writing the letters (See Appendices 3 and 4) 

 to read and spell, automatically, the common exception words (referred to as tricky words with the children) in 

order to support fluency and comprehension – See Appendix 5 

 

 

 

Children will experience: 

 

 daily, whole class,  discrete phonics sessions in YR, Y1 and Y2, where all children are participating most of the 

time. 

 sessions should not last more than 30 minutes 

 age appropriate, engaging, enjoyable, interactive pedagogies  

 motivating purposes to apply phonics independently; a stimulating learning environment that supports them to 

do this 

 phonics as one part of the broad and balanced reading and writing provision 

 high expectations for their achievement from all adults  

 robust tracking of their progress 

 differentiated provision to support learning needs 

 

Expectations for phonics attainment 

 

 children are secure at Phase 3 by the end of YR 

 children are secure at Phase 5 by the end of Year 1 

 children are working on Phase 6 and moving into spelling knowledge and skills by the end of Year 2 

 

 

 

 

 

 

 



 

 

 

Inclusion Statement 

 

We recognise that all children come to school with a range of previous experiences and at different stages of 

development in their phonic skills. At Belmont we ensure that there are systems in place to identify potential barriers 

to learning and participation in phonics activities and make reasonable adjustments and adaptations to include all 

children. 

 

Because of their stage of development some children may not yet be ready for a phonics approach or require a slower 

pace of teaching. Other children may need to focus on developing attention and listening skills, developing knowledge 

of rhyme, interact with books and have stories read for pleasure before starting a phonics programme. 

 

All children have an entitlement to phonics provision matched to need. Children with identified Speech, Language and 

Communication needs and Hearing Impairment will have access to multi-sensory teaching including visual reminders 

of language structure and sound groups. Where there is a receptive language need the meaning of concept words and 

new vocabulary will be presented visually to enable the child to focus on the phonic structure and not be distracted by 

the meaning of the word. Children with specific language impairments will need repeated, supported practice in 

“hearing” sound sequences and in blending sounds. 

 

Where there is external agency and specialist teacher involvement their advice and recommendations will be 

incorporated into personalised learning plans. Children with visual impairment will need a wide range of concrete, 

tactile and multisensory learning experiences to support their understanding. Where appropriate, children will have 

access to augmented communication tools and to ICT. The specialist teacher for children with visual impairment will 

advise on planning learning for Braille users. 

 

All reasonable steps will be taken to ensure that children with additional needs are not disadvantaged during 

assessment e.g. phonics check. Arrangements will be in place to enable children to demonstrate what they know and 

can do on a consistent basis.



 

 

 

 

 

 

 

What is taught? 

An overview of Phonics Teaching Content 

Phase Year 

 Group 

Focus for teaching Approx. 

duration 

1 Nursery (& 

continuing 

through KS1 

& 2) 

o Auditory discrimination 

o Auditory memory and sequencing 

o Rhyming strings 

o Developing vocabulary and language comprehension 

o Oral blending and segmenting 

On-going 

2 Reception 

 

 

o Teach Letter sets 1- 6  

o Orally segment, blend and write CVC words 

o Blend to read and segment to spell VC and some CVC words  

o Teach reading of tricky words 

o Read 2 syllable words and simple captions 

6 weeks 

 

secure by end 

of autumn 

term 

3 Reception o Teach Letter Sets 7 and 8 and digraphs as listed  

o Practise and consolidate blending to read and segmenting to spell 

CVC words using GPCs from phase 2 and 3 

o Read and spell simple 2 syllable words and captions 

o Teach reading & spelling of tricky words 

o Learn letter names 

12 weeks 

 

secure by end 

of summer 

term 

4 Reception / 

Early Y1 

o Consolidate knowledge of graphemes from earlier phase in reading 

and spelling words with adjacent consonant & polysyllabic words 

o Teach reading & spelling of tricky words   

o Practice reading and writing sentences 

4 weeks 

5 Year 1 o Teach further graphemes for reading  

o Broaden knowledge of GPCs by: 

 Teaching alternative pronunciations of graphemes for reading 

 Teaching alternative representations of phonemes for spelling 

o Teach strategies / general conventions to encourage increasingly 

accurate choice of graphemes to spell words  

o   Begin to teach some morphological conventions, prefixes  

o Teach reading & spelling of tricky words   

o Practise reading and writing sentences, incorporating 2/3 syllable 

words 

Throughout 

Y1 

 

secure by end 

of summer 

term 

6 Year 2 o Learn rarer GPCs  

o teach more  morphological conventions e.g. inflected endings, 

prefixes and suffixes 

o Consolidate knowledge and skills from previous phase 

encouraging automaticity in reading and spelling 

Throughout 

Y2 and on-

going into KS2 

see Appendices 6 and 7  for the YR and Y1 teaching pathways 

 



 

 

 

 

How phonics is taught 

The discrete phonics teaching lesson structure 

 

The four part teaching sequence is used to teach the content of the programme in Year 1 and Year 2. 

 

 

REVISIT  & REVIEW 

Make sure everyone can see and everyone is participating. Think 

about carefully placing individuals where you can fully focus on 

them. Use your teaching assistants to support learning. 

Revise recently taught graphemes and tricky words and those that are 

insecure.  

Use the taught RML cards to revisit sounds.  Tricky words can be 

revisited using flash cards or phonicsplay.co.uk activities. 

(Username Belmont3 

Password Belmont) 

TEACH Deliver today’s new learning.   

Use the RML plan for teaching new sounds. See Appendix 8 

Teacher modelling. Children hearing and saying phonemes prior to 

introducing GPCs. Check children’s articulation or phonemes and 

words. 

For tricky words use the word in context. Discuss what parts are 

known and what parts are tricky. 

PRACTISE Support children to apply new learning to fully decodable words; 

include both blending for reading and segmenting for spelling using 

newly introduced GPC and others.  

Make sure the children are participating fully by including frequent 

opportunities for partner work.  

Use ‘Fred out loud’ for words containing the new grapheme. 

Use ‘Fred in your head’ to consolidate GPCs already taught. 

Use ‘Speedy reading’ words for common exception words and age 

relevant sight vocabulary 

Use ‘Pseudo words’ for words that need decoding.  On flashcards, 

these should ALWAYS display an alien face. 

APPLY Children, independently apply their phonics skills in reading or 

writing so they can practise how to blend to read and segment to 

spell. Think through the caption first as it needs to be decodable by 

the children.  Make it as purposeful as possible e.g. ‘make a label for 

Little Bear’s cave.’  

 

ASSESS  

Take opportunity throughout the session to note children with 

difficulty e.g. with hearing or saying phonemes, blending/segmenting 

all through the word or recalling graphemes..  

 

 



 

 

 
Each discrete phonics session focuses on small pieces of item knowledge and skills practice. This builds up 

cumulatively over time. Teachers should avoid putting in too much content or using complex pedagogies.  

 

When teaching Phase 5 in Year 1 this model may need to be used more flexibly to allow sufficient time to teach and 

investigate alternative representations of phonemes / alternative pronunciations of graphemes.  However, a balance of 

the different elements of the sequence must be maintained over a week.   



 

 

 

National Phonic Screening Check 

 
All children in Year One will be screened using the National Assessment materials in Term 6, usually the middle of 

June. Class teachers will familiarise themselves with the guidelines to administer the test.   

 

If the children in Year One fail the screening check in Year One, they will be retested when they are in Year Two. 

This data will be submitted to the local authority. 

 

There will be two practise runs for the Year One children.  This will ensure that they are used to the format and the 

expectations of the check. 

In January, the class teacher should administer the check from 2 years prior.  (The 2017/18 Year One cohort will use 

the 2016 paper)  This information will be used to assess children’s ability and ensure that current intervention groups 

are appropriate and applicable. 

The previous years’ paper (2017 in 2018) will be administered just before the end of Term 4 for one last check on 

current interventions to ensure that we give our children the very best chance of passing the screening check.   

Sound buttons in the Screening Check 

Children are encouraged to be able to apply and use sound buttons during general phonics 

sessions.  If this is common practise then the children are allowed to put sound buttons onto 

copies of the screening check materials to help them to decode the words. Teachers must not 

do this for the child. 



 

 

 

How Phonics is Planned and taught 

 

Sessions are planned using the format in Appendix 8. This gives an overview of the week’s whole class discrete 

phonics teaching. All teachers are expected to use this format. There is no need for detailed planning, use note form that is 

useful to class teacher and other adults. However planning must: 

 show the GPCs to be taught in the week following the pace and progression as outlined above and 

detailed in the Letters and Sounds programme handbook e.g. the four GPCs for the week and the ‘tricky 

words’ 

 the four part teaching sequence elements for each day 

 use RML phrases Fred out loud, Fred in your head, Speedy Reading 

 indicate purposeful application opportunities outside of the discrete session i.e. through continuous 

provision in EYFS and cross curricular opportunities in KS1 

 indicate the use of additional adults to support learning 

 

Whilst the focus of discrete sessions should be on teaching phonic skills and knowledge, opportunities to widen and 

consolidate children’s vocabulary should be taken whenever possible. Children should be encouraged to articulate their 

learning. Terminology should be used as appropriate. 

 

Teaching children to read and spell common exception words (tricky words) should be incorporated into the discrete 

sessions.  Words appropriate for each phase are set out within the Letters and Sounds programme, along with strategies to 

teach them. 

 

Children need to know letter sounds in order to learn to read and spell words using a phonic approach.  However, letter 

names need to be taught to enable children to talk about their learning, e.g. when working on digraphs.  Letter names 

should be introduced by the beginning of Phase 3 at the latest.   

 

Resources for phonics teaching (see Appendix 9) 

 

Children should have on-going access to phonics resources in classrooms to promote independent application. 

Resources should be easily accessible by the children and their use modelled and promoted by adults.  

 

Resources for the discrete session should be kept simple and to a minimum in order to avoid valuable time being 

wasted in the distribution of materials in what is a short, focused session. RML Phonic sound cards should be used 

with the additional Belmont cards which were missing from the letters and sounds format.  

 

 

 

 

 

 

 

 

 



 

 

 

 

How Phonics is Assessed and Progress Tracked 

(see Phonics: assessment and tracking guidance document for further information) 

 

Assessment of phonic skills and knowledge, as well as the ability to read and spell tricky words, is an important aspect of 

assessing children’s reading and writing. 

 

In the nursery children’s phonological awareness should be assessed using the guidance given in the Letters and Sounds 

programme for Phase 1 and the guidelines from the EYFS profile.  

 

Assessment statements are set out in Letters and Sounds to assess progress within phonic phases 2 to 5. These are located 

in Appendices 8 & 9 of the Letters and Sounds programme. 

 

From Phase 6, as the emphasis shifts towards SPaG, the end of year PoS should be used for assessment.  

 

Pupils should be assessed during whole class, guided and independent activities, using observation and questioning as 

key tools.  In addition, children’s independent writing across the curriculum should be used to gather assessment 

information on spelling. This is on-going formative assessment for learning to inform teachers’ planning and next steps 

in learning. In Letters and Sounds words and captions are provided in the appendices for Phases two to six.   Teachers may 

find these useful as an additional resource to support assessment.   

 

It may be appropriate for a child to be assessed individually if there is uncertainty over their progress. In such cases, 

assessment activities should still be carried out sensitively and using interactive, multi-sensory activities e.g. matching 

pictures to initial graphemes, bingo games. Appendix 8 of the Six-phase Teaching programme in Letters and Sounds 

also provides assessment tasks, which may be useful for individual use. 

 

      Recording and Tracking progress – periodic assessment (using on-going formative assessment to make a semi-

summative assessment) 

 

The class teacher takes responsibility for ensuring:  

o all pupils are assessed  

o the half termly tracking sheet is accurately updated each half term 

o teaching assistants are effectively and appropriately deployed to support learning 

 

Evidence gathered as part of daily assessment practices (AfL) should be used to review each child’s attainment at the end 

of every half term. Teachers should determine the Letters and Sounds phase each pupil is secure at and working on and 

should record this half-termly on the phonic tracking sheet (see Appendix 10). This tracking sheet should be used by 

teachers to plan provision for the following half-term, ensuring that: 

o the discrete session is pitched at the appropriate phase to accelerate learning 

o independent and guided sessions are differentiated to support the needs of all learners 

There is no requirement that children should have mastered all of the skills in Phase One -e.g. the ability to supply a 

rhyming word before beginning Phase Two. Refer to advice on page 3 of Letters and Sounds for further guidance. The 

boundaries between the phases should not be regarded as fixed and a ‘best fit’ judgement should be made to ascertain the 

phase the pupil is working within. 

 



 

 

 

 

How phonics’ teaching and learning is monitored 

The Phonics Subject Lead will monitor phonics teaching and children’s attainment as part of the whole school self-

evaluation processes. This will include: 

 

 observation of the teaching of discrete phonics sessions 

 conducting an audit of planning including application opportunities 

 sampling of children’s writing 

 reading with children 

 periodic collation of phonics data from tracking sheets 

 analysis of data including the Year 1 Phonics Screening Check 

 

How we involve Parents and Carers 

 

It is important that parents are informed about how reading and writing are taught in school and how they can support their 

child in this. This should include information about how phonics is taught in YR and KS1. Parent/carer meetings and 

workshops will emphasise: 

 

 clear articulation of speech sounds by adults and children 

 the importance of speaking and listening as a tool for learning i.e. purposeful talk with the adult as the model for 

the child 

 practising of oral blending and segmenting skills 

 the difference between letter names and letter sounds 

 simple games and activities to promote learning GPCs 

 

Phonics in Key Stage 2  

 

Phonics teaching is time limited and the expectation is for children to be secure at Phase 5 by the end of Year 1/ early 

Year 2 in order that children are decoding automatically and efficiently to concentrate on reading for understanding 

and pleasure. Phase 6 moves into increasing the accuracy of word spelling. Where children are not yet secure at 

Phase 5 on entry to KS2 teachers should continue to use and update the tracking sheet. Consideration will need 

to be given to class and school based provision that will ensure children accelerate their learning in order to ‘catch up’ 

with their peers and access the KS2 curriculum. This will be the subject of : 

 discussion between the class teacher, Phase Leader, SENCo and Literacy subject leader as appropriate 

 careful tracking of the child’s progress 

 

Phonics Policy Appendices 

These appendices can be located electronically on the shared 

drive at 

M:/2017-2018/Phonics/Policy/Appendices 

 

 



 

 

Glossary of phonics terminology 

Appendix 1 

phoneme The smallest single identifiable speech sound in a word i.e. sh/i/p 

grapheme Letter or combination of letters representing a phoneme. 

GPC Grapheme Phoneme Correspondence  

The mapping of graphemes to phonemes. 

alphabetic code The system of sounds represented by letters or combinations of letters. 

simple code Children learn one grapheme for each of the 44 phonemes.  

complex code Children learn additional alternative graphemes for the 44 phonemes and alternative 

pronunciations for learnt graphemes. 

decode The process of decoding a word has two stages. Firstly the individual grapheme-

phoneme correspondence is recognized and then the phonemes are blended or 

synthesized all through the word and read. 

encode Separating a word into its constituent phonemes and writing the representative 

graphemes to spell the word. 

blend  Draw individual sounds together to pronounce a word for reading 

segment  To split words up into individual phonemes in order to spell 

digraph 2 letters representing one phoneme 

vowel digraph 2 vowels representing one phoneme e.g. oa 

split vowel digraph Digraph split by consonant ie, s/i/t/e, h/i/d/e 

trigraph 3 or more letters representing one phoneme 

adjacent consonants Separate consonant phonemes blended in speech e.g. flat and toast 

CVC word The word structure of consonant  phonemes and vowel phonemes  e.g. b/oa/t   c/a/t    

sh/ee/p 

CCVC word s/t/o/p  

CVCC word m/i/l/k    l/a/m/p  

pseudo word A word consisting that resembles a real word, that uses GPCs but doesn't actually exist 

in the language. 

“tricky words Common 

exception words” 

Common exception words are not phonically decodable. ‘Tricky for now words’ are 

those which the child has not yet learnt the relevant GPC to decode or encode them. 

fidelity to the programme Adhering to the pace and progression of a phonics teaching programme – not a ‘pick 

and mix’ approach. 

reversibility/ 

reciprocity  

Reading and writing are reversible processes. One informs the other. . Reading 

(blending) and spelling (segmenting) are reversible processes that are taught 

simultaneously in synthetic phonics. 

syllable  A unit of spoken language consisting of a single uninterrupted sound formed by a 

vowel, diphthong, or syllabic consonant alone, For example, the word water  is 

composed of two syllables: wa and ter. 

Sound buttons These are marks placed underneath a sound to distinguish one phoneme from the next.  

If it is a single GPC then it has a small circle (button).  If it is a digraph or more, then 

we use a line under the grapheme to show this 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sweeping This is when an adult runs their finger under a word to blend the individual sounds 

together. 

Fred  Fred is a cuddly frog who can only say words in a segmented fashion.  The children 

have to blend the sounds to understand Fred and segment them for Fred. A physical 

frog is not required above year 1 but we still use the terminology 

Fred out loud This is segmenting a word into its individual phonemes, sound buttons are applied to 

these words and children segment and blend orally 

Fred in your head This is segmenting and blending silently. We nod along to the sounds and children say 

the word aloud when the word is ‘swept’ 

Speedy reading These are words that the children should not need to segment and blend in order to 

decode. These words should be read ‘speedily’ and by sight.  



 

 
Appendix 2 

 Key skills and knowledge Progression of GPCs  Tricky words 

Phase 1 

EYFS and 

ongoing 

Distinguishing between different sounds in the 

environment , exploring and experimenting with 

sounds and words and discriminating speech  

Show awareness of rhyme and alliteration 

Beginning to orally blend and segment 

phonemes. 

None, this is an oral phase None, this is an 

oral phase 

Phase 2 

Reception 

Knowing that words are constructed from 

phonemes and that phonemes are represented by 

graphemes. 

Blending for reading and segmenting for 

spelling simple VC  and CVC words. 

 

1 s ,  a,  t,  p 

2 i,  n,  m, d 

3 g,  o , c,  k 

4 ck, e, u,  r 

5 h, b, f, ff, l, ll, ss 

the 

to 

I 

no 

go 

into 

Phase 3 

Reception 

Reading and spelling CVC words using a wider 

range of letters, short vowels, some consonant 

digraphs and double letters. 

Reading and spelling a wide range of CVC 

words using all letters and less frequent 

consonant digraphs and some long vowel 

phonemes. 

6 j,  v,  w,  x 

7 y, z, zz, qu 

8 ch, sh, th, ng 

        ai, ee,  igh,  oa,  oo, 

        ar, or,  ur,  ow,  oi 

        er,  ear,  air,  ure 

he           all             

she          my  

we          are 

me          her 

be           they 

was 

you 

 

Phase 4 

Reception  

Year 1 

 Segmenting adjacent consonants in CVCC  

CCVC, CCCVC ,words and applying this in 

spelling. 

Blending adjacent consonants in CVCC, 

CCVC, CCCVC words and applying this skill 

when reading unfamiliar texts. 

      No new graphemes 

     taught at this phase 

said        what 

have        like     

so             do  

some       there 

come       one 

were        out 

little        when 

Phase 5 

Year 1 

 

 

 

 

 

 

 

Phase 5 

Year 1 

 

 

Using alternative ways of pronouncing and 

spelling the graphemes corresponding to the 

long vowel phonemes. 

 

 

 

 

 

Using alternative ways of pronouncing and 

spelling the graphemes corresponding to the 

long vowel phonemes. 

 

Reading phonically decodable two-syllable and 

three-syllable words and spelling complex 

words using phonemically plausible attempts 

New graphemes for reading 

   ay,   ea,    ie,   ou,  

   oy,   ir,     ue,  aw, 

  wh,  ph,   ew,  au,   oe, 

  a-e, e-e,  i-e,   u-e,  o-e, 

  Alternative pronunciations for 

graphemes: 

         i,   o,    c,    y, 

        ow,  ie,   ea,  er, 

        a,   y,   ch,  ou 

Further alternative spellings for 

phonemes  

Split compound words into their 

component parts 

Add common suffixes and prefixes to 

root words 

oh  

their  

people 

 Mr   

 Mrs 

looked     

 called  

asked        

could 

Phase 6 / 

Support for 

Spelling 

Year 2 

 Recognising phonic irregularities and 

becoming more secure with less common 

grapheme-phoneme correspondences in reading. 

 

Applying phonic skills and knowledge to 

recognise and spell an increasing number of 

complex words. 

Secure reading and spelling words with 

different spellings for phonemes 

Add suffixes  

Add common prefixes to root words:  

Add common inflections:  plurals,  

Discriminate syllables in multisyllabic 

words 

 

 



 

 
 

Appendix 3 - How to write the Sounds in Phase 2 and 3  

 

s Slide around the snake. 

a Round the apple and down the leaf. 

t Down the tower and across the tower. 

p Down the pirate’s plait, up and around his face. 

i Down the insect’s body and dot for the head. 

n Down Nobby and over his net. 

m Down Maisie, mountain, mountain 

d Round the dinosaurs back, up his neck and down to his feet. 

g Round the girl’s face, down her hair and give her a curl. 

o All around the orange. 

c Curl around the caterpillar. 

k Down the kangaroo’s body, tail and leg. 

ck As c and k. 

e Slice into the egg, over and under the egg. 

u Down and under the umbrella, up to the top and down to the puddle. 

r Down the robot’s back then up and curl. 

h Down the horse’s head to the hooves and over his back to his tail. 

b Down the laces, over the toes and touch the heel. 

f Down the stem (and root) and draw the leaves. 

ff As f. 

l Down the long leg. 

ll As l. 

ss As s. 

j Down Jack in the box’s body, curl and dot. 

v Down the vulture’s wing and up a wing. 

w Down, up, down, up the worm. 

x Cross down the arm and the leg and cross the other way. 

y Down a horn, up a horn and under the yak’s head. 

z Zig-zag-zig down the zip. 

zz As z. 

qu Round the queen’s head, up to her crown and down her hair and curl. 

ch ‘The horse sneezes ch-ch-ch’ 

sh ‘shhhhh, Says the horse’ 

th ‘Thhhhank you’ 

  

 



 

 

 

Appendix 4 - How to say the Sounds in Phase 2 and 3  

 

s Say & stretch sssss.  Keep your teeth together & hiss. 

a Sing & bounce a-a-a-a.  Open your mouth wide, as if to take a big bite of an 

apple. 

t Say & bounce t-t-t-t as you tick your tongue behind your teeth. 

p Say & bounce p-p-p-p.  Make a light popping sound as you say p-p-p-p. 

i Sing & bounce i-i-i-i.  Make a sharp sound at the back of your throat and 

smile. 

n Sing & stretch nnnnnnn.  Keep your tongue behind your teeth and say nnnn. 

m Sing & stretch mmmmmmmmmm as you press your lips together 

d Sing & bounce d-d-d-d.  Tap your tongue gently behind your teeth. 

g Sing & Sing & bounce g-g-g-g.  Make a soft sound in your throat as you say 

g-g-g-g. 

o Sing & bounce o-o-o-o.  Push your lips out & make your mouth into an o 

shape as you say o-o-o-o. 

c Say & bounce c-c-c-c as you make a sharp click at the back of your throat. 

k Say & bounce k-k-k-k as you make a sharp click at the back of your throat. 

ck Say & bounce ck-ck-ck-ck as you make a sharp click at the back of your 

throat. 

e Sing & bounce e-e-e-e. 

u Sing & bounce u-u-u-u as you make a sound at the back of your throat. 

r Sing & stretch rrrrrrr.  Make the sound as if making a mini-growl. 

h Say & bounce h-h-h-h.  Breathe out sharply onto your hand. 

b Sing & bounce b-b-b-b.  Try to say a short b rather than ‘buh’. 

f Say & stretch fffffffff.  Keep your top teeth on your bottom lip & force air out 

sharply. 

ff Say & stretch fffffffff.  Keep your top teeth on your bottom lip & force air out 

sharply. 

l Sing & stretch lllllllllll.  Keep your tongue pointed & curled behind your teeth. 

ll Sing & stretch lllllllllll.  Keep your tongue pointed & curled behind your teeth. 

ss Say & stretch sssss.  Keep your teeth together & hiss. 

j Sing & bounce j-j-j-j.  Push your lips forward as you make the sound. 

v Sing & stretch vvvvvvvv.  Keep your teeth on your bottom lip & force out air. 

w Sing & bounce w-w-w-w.  Keep your lips tightly pursed. 

x Say & bounce x-x-x-x as though you are saying kiss without the i: cs. 

y Sing & bounce y-y-y-y.  Keep the edges of your tongue against your teeth. 

z Sing & stretch zzzzzzzz.  Keep your teeth together & make the sound of a fly. 

zz Sing & stretch zzzzzzzz.  Keep your teeth together & make the sound of a fly. 

qu Sing & bounce qu-qu-qu-qu.  Keep your lips pursed as you say cw. 

ch Say & bounce ch-ch-ch-ch.  Thrust your lips out & pretend to sneeze. 

sh Say & stretch shhhh.  Force out lips & put your finger to your mouth. 

th Say th (as in thin) poking your tongue out. 

ng Sing & stretch nnnnng.  Make a long nasal sound at the back of your throat. 



 

 

nk Say & stretch nnnnnk. 

ai ‘ai, Snail in the rain’ 

ee ‘ee, What can I see’ 

igh ‘igh, Fly high’ 

oa ‘oa, Goat in a boat’ 

oo (long oo) ‘oo, Poo at the zoo’ 

oo (Short oo) ‘oo, Look at a book’ 

ar ‘ar, Start the car’ 

or ‘or, Shut the door’ 

ur ‘ur, Nurse with a purse’ 

ow ‘ow, Brown cow’ 

oi ‘oi, Spoil the boy’ 

ear ‘ear, Hear with your ear’ 

air ‘air’, That’s not fair’ 

ure ‘ure, Sure it’s pure’ 

er ‘er, A better letter’ 

ue ‘ue, blue glue’ 

Ear ‘ear, wear and tear’ 

Ey ‘ey, money for honey 

au ‘au, jaunty Paul’ 

wh ‘wh, when you whisper’ 

ph ‘ph, Philip likes phonics’ 

ie ‘ie, tried to lie’ 

e_e ‘e_e, these are Steve’s’ 

oe ‘oe, Joe has toes’ 

 



 

 

 



 

 

0 
 

Appendix 5 

Common Exception Word/Tricky word – spelling list 

Year 1 

1 he 27 go 

2 the 28 so 

3 do 29 by 

4 to 30 my 

5 today 31 here 

6 of 32 there 

7 said 33 where 

8 says 34 love 

9 are 35 come 

10 were 36 some 

11 was 37 one 

12 is 38 once 

13 his 39 ask 

14 has 40 friend 

15 I  41 school 

16 you 42 put 

17 your 43 push 

18 they 44 pull 

19 be 45 full 

20 me 46 all 

21 she 47 house 

22 we 48 our 

23 into 49 her 

24 no 50 have 

25 like 51 little 

26 out 52 what 
 

 

 

 

 

 

 

 

 

 



 

 

Common Exception Word/Tricky word – spelling list 

Year 2 

1 door 34 grass 

2 floor 35 pass 

3 poor 36 plant 

4 because 37 path 

5 find 38 bath 

6 kind 39 hour 

7 mind 40 move 

8 behind 41 prove 

9 child 42 improve 

10 children 43 sure 

11 wild 44 sugar 

12 climb 45 eye 

13 most 46 could 

14 only 47 should 

15 both 48 would 

16 old 49 who 

17 cold 50 whole 

18 gold 51 any 

19 hold 52 many 

20 told 53 clothes 

21 everybody 54 busy 

22 even 55 people 

23 great 56 water 

24 break 57 again 

25 steak 58 half 

26 pretty 59 money 

27 beautiful 60 Mr 

28 after 61 Mrs 

29 fast 62 parents 

30 last 63 Christmas 

31 past 64 called 

32 father 65 looked 

33 class 66 asked 



 

 

0 
 

 Appendix 6                                             Long Term Pathway for securing Phonic Phase 3 in Reception 

 At Phase 2 learn to read some VC and CVC words and spell them including phonically decodable high frequency words e.g. and, mum, up, on 

 At Phase 3 work on CVC blending and segmenting to read and spell simple two syllable words and captions 

 At Phase 3 learn letter names , automatically read tricky words and begin to learn to spell some of the tricky words 

 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Phase 2 

Practise oral blending and 

segmenting CVC words 

Practise reading and 

spelling VC and CVC 

words 
Phase 1 aspects ongoing  

Phase 2 & begin Phase 3 

Practise oral blending and 

segmenting CVC words 

Practise reading and spelling 

VC and CVC words 

 

------------------------------------- 

Continue Phase 3 

Practise blending for 

reading and segmenting 

for spelling CVC words 

with digraphs 

 

-------------------------------- 

Continue Phase 3 

Practise blending for 

reading and segmenting for 

spelling CVC words with 

digraphs and trigraphs 

 

--------------------------------- 

Consolidate Phase 3 

moving on to Phase 4 

Secure reading and spelling 

CVC words Work on oral 

blending and segmenting 

CVCC and CCVC words 

------------------------------------- 

Consolidate Phase 3 

develop Phase 4 

Secure reading and spelling 

CVC, Work on oral 

blending and segmenting 

CVCC and CCVC words 

------------------------------- 

Teach 

 

s   a   t  p 

i   n   m  d 

g   o   c   k 

ck  e   u   r  

h    b    f   ff l   ll   s  ss 

 

Teach 

 

j   v   w   x 

y    z    zz   qu 

ch    sh   th   ng 

 

consolidate taught Phase 2 

GPCs  

 

Teach 

 

ai    ee   igh  oa 

oo    ar   or    ur  

      ow     oi    er 

 

consolidate taught Phase 

2 & 3 GPCs  

 

Teach 

 

ear   air  ure 

blend and segment  two 

syllable words 

 

consolidate taught Phase 2 

& 3 GPCs 

Teach 
 

Consolidate Phase 2 and 

Phase 3 digraphs/trigraphs 

within Phase 4 word 

structure 

 

Teach 
 

Consolidate Phase 2 and 3 

GPCs  within Phase 4 word 

structure 

blend and segment  two 

syllable words within Phase 

4 word structure 

tricky words  Reading  

to  the no  go  I 

Reading 

to  the no  go  I into 

Reading 

he  she 

we  me  be was my 

 
developing automatic 

reading of tricky words 

Reading 

you  they her all  are 

consolidate Phase 2 tricky 

words 

-------------------------------- 

 

Reading 

said  so 

have  like some come 

 

------------------------------------- 

 

Reading 

were there, little one 

do  when  out what 

 

------------------------------ 

tricky words  Spelling Spelling 

the   to   I   no   go   into 

Spelling 

Phase 2 tricky words 

applied in captions –  

 

 
developing automatic 

spelling of tricky words 

Spelling 

he  she 

we  me  be was my 

consolidate Phase 2 tricky 

words 

------------------------------- 

Spelling 

you  they her all  are 

 

 

 

------------------------------------ 

Spelling 

said  so 

have  like some come 

 

 

---------------------------- 

 

 



 

 

Appendix 7    Long Term Pathway for securing Phase 5 in Year 1 

 Working on spelling complex words using phonemically plausible attempts 

 Working on using alternative ways of pronouncing and spelling the graphemes corresponding to the long vowel phonemes 

 Working on reading phonemically decodable two-syllable and three-syllable words for example ‘bleating’, ‘frogspawn’, ‘shopkeeper 

 Read automatically the 100 HFW and accurately spell most of the 100 HFW 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
Consolidate Phases 3 and 4 

together 

 Work on blending and 

segmenting adjacent 

consonants in words and 

applying this in reading and 

spelling 

Introduce Phase 5 

weeks 1 -4  

alternative graphemes 

for reading  

(P.151-152) 

 

 

Continue Phase 5 

Weeks 5 - 7 

Common alternative 

pronunciations for 

graphemes  

(p.152-153) 

 

 

 

Continue Phase 5 

Weeks  8 -30 

Less common alternative 

spellings of phoneme  

(p.154 ) 

Common alternative 

spellings for each 

phoneme (p.156-157) 

Continue Phase 5 

Weeks  8 -30 

Common alternative 

spellings for each 

phoneme (p.156-157) 

 

Continue Phase 5 

Weeks  8 -30 

Common alternative 

spellings for each 

phoneme (p.156-157) 

 

 

Revise GPCs 

 ai       ee     igh    oa 

 oo      ar      or 

 ur      ow      oi 

 
revise blending and segmenting 

of two syllable words and 

adjacent consonant words 

Teach 

ay   ea    ie      ou 

oy     ir     ue     aw 

wh    ph  ew    au  oe  

a-e   e-e  i-e  u-e  o-e  

  

Teach 

a      i       o     c    g    

ow     ie     ea     er   

y      ch     ou     ey 

 

Teach 

c       ch      f       j     m  

n       ng      r      s  

sh      zh      v      w  
 

e   i    o  u   ai   e   igh 

Teach  

oa     oo    oo  

ar      or       ur  

ow    oi 
 

 

Teach  

ear   air     ure       er 

 

 

 

Read tricky words 

some, one, said, come, do, so, 

were, when, have, there, out, 

like, little, what 

Reading:  

oh their people Mr 

Mrs looked there 

 

Reading:  

water where who again 

thought through work 

mouse many  

Reading:  

laughed because different 

any eyes friends once 

please  

Reading: 

Automatically read 100 

HFW  

 

Reading; 

Continue reading the 100 

HFWs 

 

Spell tricky words, 
developing automatic spelling 

of tricky words  
he, she, me, we, be, was, my, 

you, her, they, all, are  

Spelling:  

said so have like some 

come were there 

Spelling:  

little one do when what 

out 

add suffix s and es to 

make plurals (2014 En. 

PoS pg 51 and 52) 

 

Spelling:  

oh their people Mr Mrs 

looked called asked  

add suffix ing, er and ed 

to root word 

(2014 En. PoS pg 51 and 

52) 

Spelling 
 Most of the 100 HFWs 

add suffix er and est to 

root word 

(2014 En. PoS pg 51 and 

52) 

 

Spelling 

Most of the 100 HFWs 

-------------------------- 
consolidate suffix work 

using Phase 5 phonics 

content 

 

 



 

 
Appendix 8 

Class: Tobago/Trinidad   Year group: 1           Week beg: 25.9.17  
 
Phonic Phase:  5                 Tricky words – Read: Phase 5 - oh, their, people, Mr, Mrs, looked, asked, called                                  Write:  All phase 4 tricky words see Monday for the list.  
Graphemes covered: 
                                                                         

 Monday  Tuesday  Wednesday  Thursday  Friday  

Revisit / Review 
 
Practise 
previously 
learned GPCs 
and alternative 
pronunciations 
 

Recap flashcards:  
 
S a t p I n m d g o c k ck e u r h b 
f f l ll ss j v w x y z  
 
Feedback any that need extra work.  
 
Assessment – ask the children to 
read said, so, do, have, like, some, 
come, were, there, little, one, when, 
out, what   
Get the children to write them  

Revisit all the tricky words and recap 
all sounds taught so far. 
 
Teach explicitly the word ‘oh’  
 

Revisit all the tricky words and recap 
all sounds taught so far. 
 

Revisit all the tricky words and 
recap all sounds taught so far. 
 
Teach explicitly the word ‘ their’  

Revisit all the tricky words and 
recap all sounds taught so far. 
 
 
 
 

Teach 
 
Teach new GPCs 
Teach tricky 
words 
 
 

Sound ‘ay’  
 
My Turn/ Your turn – MTYT  
Say the sound on its own and 
children to repeat back (repeat this 
a few times), repeat the little rhyme 
on the back of the card.  
 
Tell the story of the sound  using 
the picture on the card.  
 
Explain that when we see the 
letters we see the sound and then 
when we see the picture we say the 
rhyme. See if you can catch the 
children out, show it to them 
quickly.  
 
Show them where the sound is on 

  Sound ‘ou’  
 
My Turn/ Your turn – MTYT  
Say the sound on its own and 
children to repeat back (repeat this a 
few times), repeat the little rhyme on 
the back of the card.  
 
Tell the story of the sound using the 
picture on the card.  
 
Explain that when we see the letters 
we see the sound and then when we 
see the picture we say the rhyme. 
See if you can catch the children out, 
show it to them quickly.  
 
Show them where the sound is on 
our chart in class to help 

Sound ‘ie’  
 
My Turn/ Your turn – MTYT  
Say the sound on its own and 
children to repeat back (repeat this a 
few times), repeat the little rhyme on 
the back of the card.  
 
Tell the story of the sound using the 
picture on the card.  
 
Explain that when we see the letters 
we see the sound and then when we 
see the picture we say the rhyme. 
See if you can catch the children out, 
show it to them quickly.  
 
Show them where the sound is on 
our chart in class to help support 

Sound ‘ea’  
 
My Turn/ Your turn – MTYT  
Say the sound on its own and 
children to repeat back (repeat this 
a few times), repeat the little rhyme 
on the back of the card.  
 
Tell the story of the sound using 
the picture on the card.  
 
Explain that when we see the 
letters we see the sound and then 
when we see the picture we say 
the rhyme. See if you can catch the 
children out, show it to them 
quickly.  
 
Show them where the sound is on 

Consolidate the teaching of the 
new sounds this week. 
 
Children to play lovely jubbly 
using the sounds they have 
learnt this week.  
 
ay, ea, ou, ie   



 

 

 

our chart in class to help support 
them.  
 
Put the sound back in the pack of 
the sounds they already know and 
chd to recall all previously taught 
sounds.  

support them.  
 
Put the sound back in the pack of the 
sounds they already know and chd to 
recall all previously taught sounds. 

them.  
 
Put the sound back in the pack of the 
sounds they already know and chd to 
recall all previously taught sounds.  

our chart in class to help support 
them.  
 
Put the sound back in the pack of 
the sounds they already know and 
chd to recall all previously taught 
sounds.  

Practise 
 
Practise blending 
and reading 
words with the 
new GPC. 
Practise 
segmenting and 
spelling words 
with the new 
GPC 

Out loud words (using the sound 
of the day): 
day, may, play, say, crayon,  
 
Fred in your head: 
best, went, fond, tilt, gust   
 
Speedy reading: (phase 3 
decodable words L/S)  
will, that. this, then, them, with  
 
Alien words:  
Blig, fram  

Out loud words (using the sound 
of the day): 
Out, about, cloud, scout, found 
 
Fred in your head: 
help, lift, hand, just, lost  
 
Speedy reading: 
will, that. this, then, them, with  
 
Alien words:  
Wamp, plim  

Out loud words (using the sound 
of the day): 
Tie, lie, pie, die, spied, replied  
 
Fred in your head: 
next, tent, tuft, milk, belt  
 
Speedy reading: 
See, for, now, down, look, too 
 
Alien words:  
Nabt, zuc  

Out loud words (using the sound 
of the day): 
Sea, beat, read, meat, treat  
 
Fred in your head: 
Damp, golf, hump, jump, band  
 
Speedy reading: 
See, for, now, down, look, too 
 
 
Alien words:  
Ropt, drut  

Children to make the words in 
groups using pieces of card to 
build the word: 
 
Scout 
Meat 
Crayon 
Cried  

Apply 
 
Read or write a 
sentence using 
one or more HF 
words and words 
containing new 
graphemes. 

Children to use the Fred fingers to 
spell words. Show the fingers. Say 
the word and pinch the sounds.  
 
Stray  
Spray  
Clay  
Tray  
 
Sentence  
I put my cup on the tray and went 
upstairs.  
 
Children to mark their spelling using 
ticks e.g. tick for p, tick for i, tick for 
ng. (one tick per sound)  

Children to use the Fred fingers to 
spell words. Show the fingers. Say 
the word and pinch the sounds.  
 
Proud  
Sprout  
Sound 
Proudest 
 
Sentence: 
It was my proudest moment ever! 
 
Children to mark their spelling using 
ticks e.g. tick for p, tick for i, tick for 
ng. (one tick per sound)  

Children to use the Fred fingers to 
spell words. Show the fingers. Say 
the word and pinch the sounds.  
 
Tried 
Cried  
Fried  
Denied  
 
Sentence: 
I tried not to be sad when my pet 
rabbit died. 
 
Children to mark their spelling using 
ticks e.g. tick for p, tick for i, tick for 
ng. (one tick per sound)  

Children to use the Fred fingers to 
spell words. Show the fingers. Say 
the word and pinch the sounds.  
 
Repeat  
Heap 
Least  
Seat  
 
Sentence: 
Can have I seat please Tom?  
 
Children to mark their spelling 
using ticks e.g. tick for p, tick for i, 
tick for ng. (one tick per sound)  

 Children to write the words used 
from this week.  



 

 

 
Appendix 9:  Resources for Phonics Teaching 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

resources and materials 

Letters and Sounds: Guidance document, Teaching programme with 

small objects or picture cards of phonically decodable CVC, CVCC and CCVC words 

dependent on Phase taught 

Speed sounds chart 

Grapheme-phoneme cards - RML 

Tricky words cards 

Decodable sentences for decoding and encoding 

Magnetic letters – lower case and some upper case 

Sound buttons 

Flipchart and pens 

Whiteboards and pens and wiping cloths 

Post it notes to add missing sounds to speed sound chart 

Blank paper or card strips 

Fred the frog 

 

Phonics note books 

Reception and Year One to use a Phonics Pinny 

 

 



 

 

 



 

 
Appendix 10: Phonic progress tracking sheet – Early Years through Key Stage 1 

 Class:                                                        Teacher:                                                  20   -  20   

Progression       Autumn Spring Summer 

P
h

a
se

 1
 c

o
n

ti
n

u
o

u
s 

th
ro

u
g

h
 P

h
a

se
 2

 -
 6

 

S
h

o
w

 a
w

a
re

n
e
ss

 o
f 

rh
y
m

e 
a

n
d

 a
ll

it
e
ra

ti
o

n
. 

  
 D

is
ti

n
g

u
is

h
 b

e
tw

e
e
n

 d
if

fe
re

n
t 

so
u

n
d

s 
in

 t
h

e
 e

n
v
ir

o
n

m
e
n

t 
a

n
d

 p
h

o
n

e
m

es
. 
  

E
x
p

lo
re

 a
n

d
 e

x
p
e
ri

m
e
n

t 
w

it
h

 s
o

u
n

d
s 

a
n

d
 w

o
rd

s.
 

 

Phase 6   (Yr 2) 

Working on:  Recognising phonic irregularities. and  becoming 

more  secure with less common grapheme-phoneme 
correspondences 

Working on:  Applying  phonic skills and knowledge to recognise 

and spell an increasing number of complex words. (HFWS) 

     Y2 

 

 

Phase 5   (Yr 1)              

Working on:  Reading phonically decodable two-syllable and 

three-syllable words.  

Working on:  Using alternative ways of pronouncing and 

spelling the graphemes corresponding to the long vowel 

phonemes. 

Working on:  Spelling complex words using phonically 

plausible attempts. (HFWs) 

     Y1 

 

 

Phase 4   (YR/Y1)    

Working on:  Segmenting adjacent consonants in words and 

apply this in spelling.  

Working on:  Blending adjacent consonants in words and 
applying this skill when reading unfamiliar texts. HFWS) 

    
 

  

P
h

a
se

 3
  

(Y
R

) 

W
o

rk
in

g
 o

n
: 

 K
n

o
w

in
g
 o

n
e
 g

ra
p

h
e
m

e
 f

o
r 

ea
c
h

 o
f 

th
e
 4

4
 

p
h

o
n

e
m

es
  

     

Phase 3 (Reception) 

Working on:  Reading and spelling a wide range of 
CVC words using all letters and less frequent 

consonant digraphs and some long vowel phonemes.  

(HFWS) 
Graphemes: 

     ear,   air,   ure,    er, 

     ar,   or,   ur,   ow,    oi, 
     ai,   ee,    igh,   oa,   oo    

Working on:  Reading and spelling CVC words 

using a wider range of letters, short vowels, some 

consonant digraphs and double letters. 

Consonant digraphs 

     ch,   sh,    th,    ng 
Working on:  Reading and spelling CVC words using 

letters and short vowels. 

Letter progression 
     Set 7:   y,   z,   zz,    qu 

     Set 6:   j,   v,    w,    x 

     YR 



 

 

 

 

 

 

 

 

This document should be read in conjunction with the school’s Literacy Policy and the Phonics: assessment and 

tracking guidance document. 

IF TEACHERS REQUIRE FURTHER CLARIFICATION ON PHONICS TEACHING IN BELMONT SCHOOL THEY SHOULD DISCUSS THIS WITH THE 

PHONICS SUBJECT LEADER. 

Phase 2    (Reception) 

Working on:  Using common consonants and vowels  Blending 

for reading and segmenting for spelling  simple CVC words. 
Working on:  Knowing that words are constructed from 

phonemes and that phonemes are represented by graphemes. 

Letter progression: 
      Set 5:   h,   b,    f,   ff,   l,   ll,   ss 

      Set 4:   ck,   e,   u,   r 

      Set 3:   g,   o,   c,   k 
      Set 2:   I,    n,   m,   d  

      Set 1:   s,   a,    t,    p (HFWS) 

      

 enlarge to A3 size if kept in hard copy on entry Nov end Jan March/ 

April 

May July 


